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Abstract 
This paper contains lesson plans and instructions to be used with a learning club 
comprised of middle or high school students. While written to take place during the 
school day, it could be used as an outside of school activity as well. Strategies and 
concepts included in the plans are grounded in research that is referenced within this 
paper. Lesson plans as well as the necessary documents for completion of the lessons are 
also included. 
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Introduction 
Students entering middle and high school may encounter different sets of learning 
expectations than in elementary school, specifically in the area ofreading. Content 
demands and grade level expectations tend to dominate over student discovery and 
pursuit of their own interests (Gottfried, 1985; Guthrie & Davis, 2003). While this may 
cause issues even for students who do identify themselves as capable readers, the 
concerns are likely to become even more pronounced for students who do not identify 
themselves as such (Harter, Whitesell, & Kowalski, 1992). 
Collaboration and choice are key strategies to employ when working with these 
readers who struggle, but there are other strategies involved as well. Students need to be 
able to create their own meaning from the text, work with others who shared the same 
interests, be involved in the creation oflearning products, be able to work with a diverse 
group of peers in an effort to gain insights to which they might not otherwise be exposed, 
and encounter different ability levels through collaboration so they may potentially adopt 
a coaching role and thus, see their own success (Casey, 2008; Johnston, 2004; Kadjer, 
2010; Pittman & Honchell, 2014; Turner & Paris, 1995). 
Rationale for Choosing Topic 
The rationale for the development of this learning club comes from work done 
with middle and high school students who struggle with motivation and interest in 
reading. Concerns developed when it became clear that some local school districts were 
continually changing the reading programs employed as results were inconsistent. 
Research was completed in an effort to discover strategies that were consistently effective 
with students, even if they were not part of an official program. 
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Much of the research completed discussed the same strategies of collaboration, 
work with diverse peers, and student-centered instruction. Rather than focusing on a few 
programs and their diverse levels of success, I determined it was best to consider the 
strategies and concepts vital to positive student interaction with reading and put those 
strategies together in a brand new learning club. 
Many local middle schools, as well as some high schools, have a portion of the 
day set aside for various forms of instruction that are not necessarily content area based. 
For example, one school's class offerings include knitting, drama, and cooking. For some 
students with higher levels of academic need, it was determined that this time should still 
be spent on academic skills, but not in the same way as in a traditional classroom. This 
was the perfect fit for the learning club. 
Purpose of a Learning Club 
Learning clubs function differently than traditional classes. Learning clubs are 
defined as a "grouping system use[ d] to organize active learning events based on student-
selected areas of interest" (Casey, 2009, p. 285). The purpose of the learning club 
described in these plans is to reengage and motivate students to read. Since academic and 
content area classes may not have the opportunity for student centered reading and choice 
in topic discussion, the learning club provides that space. 
Students who struggle with reading or who are not motivated to read can enter the 
space and learn about different forms and purposes of reading. The space also fosters 
collaboration between students who may have similar interests, but for whom other 
spaces may not be conducive to sharing. Students are given the opportunity to not only 
discuss what they would like with regards to their reading, but to pursue topics of their 
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own choosing that reading leads them to consider. These shared reading experiences are 
rooted in research based strategies and allow students choice and independence in their 
reading and learning product creation, which are essential concepts when working to 
motivate students to read. 
Review of the Literature 
Students in middle and high school experience demands that are very different 
from those in elementary school. Grades, competition, and competence become major 
points of orientation (Guthrie & Davis, 2003). Despite the fact that students are becoming 
more independent and discovering their own interests (Guthrie & Davis, 2003), these 
interests are not necessarily integrated into classes due to content demands and grade 
level expectations (Gottfried, 1985). Because of these new focus areas, intrinsic 
motivation may begin to weaken for some students. In addition, students who are already 
struggling and view themselves in this identity lose their motivation even faster than 
students who have identities of capable readers (Harter, Whitesell, & Kowalski, 1992). 
Various reasons students may lack motivation in school are presented. Following 
these reasons are options for mitigating the challenges these readers face. These options 
include the use of student choice, collaboration, engagement with multiple literacies, and 
utilization of strategies that include background knowledge and making connections. 
Understanding Students' Lack of Reading Motivation 
Students lack motivation to read for various reasons. Due to the fact that many 
students in this group may experience lack of motivation, it is important to be aware of 
potential reasons for the feeling as well as ways to mitigate it. 
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Due to struggles with reading skills, some students may doubt not only their 
reading, but their ability to even improve it. Students' motivation to read may stem more 
from the desire to finish an assignment well enough to get a passing grade rather than 
personal interest in or enjoyment of the material (Guthrie & Davis, 2003). As much as 
teachers want students to be intrinsically motivated to read, it is important to be aware 
that the change in grade level expectations may be partially to blame. As students move 
into middle and high school, more importance is placed on grades and meeting 
expectations of assignments. Therefore, some of the intrinsic motivation that may have 
been present when students were in elementary school may have faded (Gottfried, 1985). 
Another struggle for some students may be a lack of understanding of how to 
interact with and respond to certain types of texts. Because they may not understand, 
they may appear disconnected from the literacy task (Guthrie & Davis, 2003). Students 
may also be unprepared for the formal responses required for texts at the middle and high 
school levels. It has been shown that despite the fact many of these students are taught 
and understand various strategies for interacting and making meaning from text, these 
strategies are rarely used (Schiefele, 1991 ). 
Because student-centered interaction, while acknowledged as important, may not 
always be present in middle and high school classrooms due to the demands and 
requirements of content teaching, students in these grades may experience lack of choice 
in reading material. When students' choices are not involved, students, especially those 
who struggle with reading, often become less engaged with the learning opportunities 
(Guthrie & Davis, 2003). As the students have not chosen the subject matter of what is 
being read, their interest level may be low. This is also significant in terms of strategy 
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use. When students are interested and engaged with the subject matter, they tend to use 
strategies which require more intense processing (Schiefele, 1991 ). It was also 
determined student choice in reading material and task will lead to higher interest levels 
and thus, more effort expended to learn and understand the material (Schiefele, 1991 ). 
It is also possible that some students have a narrow interpretation of what reading 
means. In a set of interviews conducted by Pitcher, et al. (2007),_ it was determined that 
several of the students actually read for many hours a week, but did not view it as 
reading. One subject responded that he spent " ... about 20 hours a week on the Internet 
reading emails, articles, games, and 'stuff" (Pitcher, et al., p. 391, 2007). Based on this 
interviewee's answer as well as several others, researchers concluded that the definition 
of reading for the subjects was academic. Reading magazines, articles, or emails from 
friends did not register as reading for these individuals (Pitcher, et al., 2007). Many of 
these students may read and comprehend a great deal, but as it is not traditional academic 
reading, the value may be hidden and a poor self-concept as a reader developed (Pitcher, 
et al., 2007). 
Despite these challenges, methods and strategies do exist to engage students and 
increase their motivation to complete tasks and process information. In the reading 
classroom, strategies include the use of choice (Turner & Paris, 1995), collaborative 
learning (Casey, 2009), support of multiple literacies (Pitcher, et al., 2007) and literature 
discussion paired with strategies focused on use of prior knowledge and making 
connections (Pittman & Honchell, 2014). 
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Inclusion of Student Choice 
In a study conducted by Turner and Paris (1995) it was determined that tasks 
involving authentic reading, student constructed meaning, and in which students were 
given the chance to actively reflect on their own thinking, were much more motivating. 
These tasks were classified as open tasks. Open tasks gave the control to the students in 
that they determined goals to be reached, products to be created, and processes to be 
employed. Students were also responsible for organization of information and selection 
of strategies (Turner & Paris, 1995). Choice was a major piece of the learning for the 
students in this study. 
Turner and Paris encourage teachers to use choice in various ways in their 
classrooms. For example, if a learning goal is reading to find factual information, the 
students may be allowed to select their own topic about which to read. As Schiefele 
( 1991) noted, increased student interest will lead to more effort being put into the task. 
Another advantage of choice, suggested by Turner and Paris, is the creation of personal 
responsibility. Rather than simply telling students what to do with a certain part of the 
text, the teacher may present the students with an opportunity to speak with a partner 
about a part of the text that confused them, interested them, or provided new information. 
While parameters exist, it is up to the student to determine which information to use. 
Vogt and Schearer (2011) echo this avocation for choice and self-directed instruction and 
also noted that while the research on adolescent literacy programs and the needs of 
adolescent readers is still emerging, themes of choice and self-direction are continually 
determined to be essential. 
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As reading is rarely done without student productions to prove his or her learning, 
another opportunity for choice is presented. This opportunity may work well for teachers 
who, for various reasons, are not be able to provide choice of the text itself Teachers 
may design tasks that require planning, reflection, and self-monitoring of goal meeting 
(Turner & Paris, 1995). Despite the fact that the text may not have been of the student's 
choosing, the method for showing proof oflearning is. Teachers use instruction 
supportive of meaning construction, provide models, and foster reflection by creating an 
environment that closely monitors metacognition (Turner & Paris, 1995). Ultimately, 
because of the open ended nature of the task as well as the foundation built through the 
teacher's instruction, the students are able to reasonably challenge themselves, make and 
be confident in their own decisions, and collaborate with fellow students to craft their 
own meaning through various literacy tasks (Turner & Paris, 1995). 
Collaboration 
Collaboration is another key to mitigating the challenges faced by students with 
low motivation. In middle and high school, students are becoming more social (Atwell, 
1998). Teachers and parents are no longer the only reliable and knowledgeable sources of 
information. Peers and other adults may present new learning opportunities (Atwell, 
1998). Students may also have access to the internet and use it to discover new 
information. When student interest is considered in the formation of these learning 
groups, it may create opportunities for collaborative inquiry and new learning (Casey, 
2008; Johnston, 2004). 
Collaboration with other students also creates opportunities to be active 
participants in reading (Klinger & Vaughn, 1999). Rather than working with and 
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considering only one's own ideas or those ideas proposed by a teacher, comments and 
ideas from peers may create an interest a student may have been unaware he or she 
possessed (Turner & Paris, 1995). When students engage with ideas brought up by their 
peers, a strong connection (Turner & Paris, 1995) is promoted. For the group to continue 
to succeed, each student must participate and do his or her part. A survey by Pitcher, et 
al. (2007) revealed collaboration was also present outside of school. Many students took 
the information they learned through reading and discussed it with friends and family. In 
the same way that conversations with peers at school may create curiosity and a desire to 
learn more, influential adults and others outside of school may have the same impact. 
This collaboration also presents opportunities for the students to actively help 
each other and adopt a coaching role (Turner & Paris, 1995). In an individualized setting, 
the students may not recognize this opportunity to teach each other. In addition, being 
able to provide this assistance may build confidence in one's own ability to be successful 
with reading (Turner & Paris, 1995). 
Collaboration that has taken student choice into account may allow for an 
essential identity shift. Many students enter high school and no longer view reading as 
something to be enjoyed, but as a job (Whittingham & Huffman, 2009). Students are not 
seeing many of the literacy tasks they complete at home as reading (Pitcher, et al.) and 
this is leading students to view themselves as nonreaders. However, sharing a high 
interest text and bringing a group together for lively discussion about it can make reading 
an exciting social experience rather than a task to be avoided (Whittingham & Huffman, 
2009). In this type of collaborative situation, reading is something to enjoy together, not 
something to get out of the way. Again, collaboration may also present opportunities for 
13 
ENHANCING STUDENT MOTIVATION 
students to help and teach others. In this way, the identity of someone who lacks success 
may become an identity of someone who can provide support (Whittingham & Huffman, 
2009). Experiencing this type of success can be motivating and encouraging for a student 
who struggles with motivation to engage with text. 
Support of Multiple Literacies 
Engagement with multiple literacies can also have significant effects on 
motivation. Pitcher, et al. (2007) discovered in their research that while many students 
did not often engage with traditional academic reading, they did engage with magazines, 
email, instant messaging, informational articles on the internet, and both online and 
printed newspapers. They also found that students were using the internet to "locate 
information about a topic in which they were interested[,] ... to find song lyrics, converse 
in chat rooms, role play, play games on gaming sites, and find game codes" (Pitcher, et 
al., p. 392, 2007). The interactions in chat rooms, social media sites, and email can be 
especially significant as they require additional reading, writing, and editing (Pitcher, et 
al; Kajder, 2010). The ability to use these types of tools also creates a space in which 
students can actively engage with their interests and others who share them, debate ideas, 
and form identities in which their knowledge is valued (Kadjer, 2010). 
Supporting student engagement with multiple literacies can also tie in with 
student choice. The teacher may design instruction that requires reading text and proof of 
learning, but gives the students the opportunity to use different types of text and show the 
learning in a way that is meaningful to them. Allowing students to use technology, e-
books, graphic novels, and various forms of writing and presenting create motivation in 
that the students are able to choose a tool with which they want to work (Kajder, 2010). 
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This opportunity to engage in a literacy type of one's choice provides the chance to create 
proof oflearning while also supporting the interests of the student and thus, is motivating. 
Discussions Supportive of Strategies 
Finally, to ensure that choice, collaboration, and engagement with multiple 
literacies lead to success, the discussions had in class should be supportive of strategies 
for building on prior knowledge and making connections. Thanks to the diversity of 
many classrooms, collaboration can lead to opportunities for a great deal of new learning 
(Pittman & Honchell, 2014). However, also because of this diversity, many ideas will be 
shared and it is possible that not all students will have the same familiarity or worldview. 
This provides a learning opportunity in that students can learn from the ideas others share 
(Pittman & Honchell, 2014). 
In a study conducted by Pittman and Honchell (2014 ), students from a variety of 
racial and ethnic backgrounds, differences in classification ( e.g. special education) and 
ability, and with a variety of scores on the end of grade exams were placed into reading 
groups~ In these groups, students discussed the novel Jeremy Fink and the Meaning of 
Life (Mass, 2006). Students discussed the novel, characters, setting, plot, questions they 
had, connections to the characters, and more (Pittman & Honchell, 2014). The final data 
showed not only more enjoyment with the book because of the literature discussion 
group, but better understanding of the story. Many of the students, despite their previous 
struggles with reading, were respected by their group and were able to freely share ideas. 
This was a new identity for these students and likely contributed to their enjoyment of the 
reading (Routman, 1991 ). Having more self-confidence was motivating (Pittman & 
Honchell, 2014). 
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In terms of comprehension, Pittman and Honchell (2014) also noted 
improvement. When students shared questions, ideas, and connections with each other 
and were given opportunities to discuss them, the students were given new schema in 
which to place the information (Pittman & Honchell, 2014). This led to better 
understanding of text. 
It was specifically noted that while a fictional novel was used in this study, any 
text may be used provided it is complex enough to allow students many opportunities for 
reflection and is supportive of the students' interests (Pittman & Honchll, 2014). Learning 
groups of this type also present options for student choice in text, discussion topics, and 
methods to prove learning (Pittman & Honchell, 2014). 
In conclusion, as the demands for reading increase in middle and high school, the 
lack of motivation to engage with text can leave some students in a precarious position. 
While utilizing each of the strategies to mitigate these challenges may not always be 
possible due to budget constraints, resource availability, or other issues, teachers may still 
be able to make use of some of them. Working to increase motivation and engagement 
may lead students to experience more academic success as well as instill the ability to 
conceptualize new identities as capable readers. 
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Methodology 
The goal of this project is to create a class or activity in which middle and high 
school students experiencing low achievement in reading and lack of motivation to read 
can find success and renewed enjoyment in reading. The lessons created for this project 
work towards the goal of using students' interest to select text and then using that interest 
to create meaningful learning opportunities related to text. These meaningful learning 
opportunities include learning how to select the text or type of text to best meet a certain 
goal or purpose, interacting with other students in discussions about topics and texts, and 
engaging deeply with texts of the students' own choosing. 
Setting 
Work environment. These lessons require several things of the environment. 
First, a classroom with tables or desks that can be moved so students may work 
collaboratively is necessary. Second, enough computers for all students are necessary for 
the research days. If enough computers are not present within the classroom, a school lab 
may be used. Finally, a library of print materials should be available for student use. 
Student Selection Procedures 
Students who are part of this group may or may not already be part of a reading 
intervention class. However, if the reading intervention has a significant focus on the 
strategies for the reading of fiction, students outside of this group should be considered 
first. The same is true of those who are already in reading-focused special education 
courses. Students who experience low abilities, but not low enough to be pulled out or 
receive special attention or students who have little motivation to read are those for 
whom this project is intended. 
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The first step in finding students for the group is to look at the scores for the 
standardized tests the students in the school take. Consider any student who is low, but 
not low enough to be in special education. If pull out instruction is already in place, 
consider what is covered and determine if this group would meet the same goals. If it 
will, move onto other students. 
Once the list has been narrowed down, it is time to get information directly from 
the students and teachers. The student should be interviewed about their motivation to 
read and self-evaluation of their reading skills. Several options are available in 
Appendices A, B, C, and D. In an effort to get to the student's reasoning, but not create 
extra writing that may cause the student to lose interest, consider verbally asking why 
questions were answered as they were rather than asking the student to write it out for 
each one. If creating an original survey, include questions about feelings toward a variety 
of genres, things students enjoy learning about, types of activities done outside of school, 
technology use, and feelings about reading in general (Pitcher, et al., 2007). 
These descriptive responses provide valuable information. This also gives the 
teacher a chance to discover if students are experiencing literary events such as magazine 
reading, internet browsing, and social media, but not viewing them as valuable reading 
time (Gabriel, Allington, & Billen, 2012; Greenleaf, 2009). How a student feels about 
reading can have a significant influence on their performance (Wixson & Lipson, 1991, 
as cited in McKenna & Kear, 1990). The teacher should be asked about their perception 
of student motivation and reading ability in an effort to learn how the student is perceived 
within the classroom. This may or may not match up with what is learned directly from 
the student. One set of questions can be found in Appendix E. 
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Based on the information collected, select the students for the program. To ensure 
all are involved and vocal within the group, keep the group small with only seven to ten 
students participating. 
Interests and self-concepts. Once students have been selected, the information 
gleaned from interviews and teacher perceptions should be used to determine the starting 
point for instruction. From the surveys, make a list of things about which students 
enjoyed learning. Bringing in their interests allows the instruction to be student-centered, 
which is important for students who experience low achievement in reading (Ivey & 
Broaddus, 2001 ). It also creates an essential identify shift. Students who are low 
achieving in reading often have many experiences with literacy, but are unaware of them 
because of their nontraditional presentation. Students may even exhibit qualities of a 
good reader, but still not see themselves as a reader due to their lack ofrecognition of the 
task as reading (Greenleaf, 2009). This shift in self-perception provides students the 
chance to look on their reading in a positive way and potentially remove some of the 
barriers to motivation (Greenleaf, 2009). 
Initial Meetings 
This class will function as a Learning Club. Casey (2009) defines a Learning Club 
as a "grouping system use[d] to organize active learning events based on student-selected 
areas of interest" (p. 285). While literature clubs focusing on pieces of literature function 
in much the same way, "The key difference is that the shared literacy event is not always 
tied to a piece ofliterature, thus broadening conceptions of text and offering possibilities 
for working across content areas" (Casey, p 285, 2009). 
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In a Learning Club, the teacher functions as a facilitator and assistant. He or she 
engages the student's interest by introducing the lesson and process for each day. Then, 
the class moves into the small groups while the teacher moves around the room, spending 
time with each group. During this time, the teacher works as a guide and assists groups or 
students who are struggling. At the end of class, everyone comes back together to discuss 
what went on in class and considers what is to come in future sessions (Casey, 2009). 
A first meeting may begin with the teacher saying something like this: "Several 
students noted they enjoy learning about and creating art. What are some reasons people 
can share for enjoying this topic? What do you like about it?" Encourage students to talk 
to each other about their reasons and allow the conversation to move into other areas as 
appropriate. For example, if a student brings up different types of art, video game design, 
music, and doodles students do on their notebooks could all become potential talking 
points. Complete this process with multiple topics so all students may become involved. 
Discussions of this type allow students to engage in a vital part of youth peer culture and 
connect through " .. . communal activity--a term used to refer to the interactions that occur 
as adolescents negotiate, reinvent, and jointly create their lifeworlds with others of their 
own age and with the adults who share their worlds" (Alvermann, Young, Green, & 
Wisenbaker, 1999, p. 222). 
While this discussion could be had in a large group, getting the students into 
smaller groups to discuss their ideas with each other will allow the concept of Learning 
Clubs to be integrated very early in the process. The teacher should act as a guide for the 
groups and ask questions to keep the conversations going. 
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Throughout the discussion, prompt students to think about where they are learning 
the information about their various interests. Remind them that books and news websites 
are not the only places to find reliable information. Encourage students to share 
information about television shows, internet sites, magazines, podcasts, Wikipedia, or 
any other sources used. It is entirely possible that students will be willing to share about 
their use of these sources but will not view it as reading due to the fact that sources of 
these types may not be encountered or encouraged through school assignments 
(Greenleaf, 2009). Discuss with students the many positive experiences they are getting 
from these sources and remind them that using these sources is a valid form of reading 
and organizing information. 
Results 
Within this section are lesson plans for instruction. The plans are written 
assuming 45 to 50 minutes of instruction will take place every other day for each 
trimester. Given a 180 day school year, there will 30 meetings per group with each group 
meeting every other day. The groups would be reformed each trimester. The lesson 
structure was created in this manner as it aligns with the schedules of the schools in the 
Green Community School District middle schools (pseudonyms are used in this paper to 
replace all real names and places), where this would most likely be implemented. The 
reason there are two separate groups also comes from the Green Community School 
District. There is concern about burnout, specifically with students who are involved in 
classes with an academic skill focus and therefore students do not attend the same 
extended learning time course two days in a row. 
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Some lessons in this plan are modeled after lessons described in various research 
regarding engagement and reading for students experiencing low motivation. Other 
lessons were created using the best practices determined through research done with 
students with low motivation. Lessons with a focus on collaborative text reading use 
Pittman and Honchell's procedures for literature discussion groups (2014). It is also 
important to note that while some lessons do not involve specific literacy content, these 
lessons function to create a supportive classroom environment in which collaboration can 
occur (Casey, 2009). It is for this reason a lesson including ice breaker activities and 
encouragement of learning about fellow students is included. 
The lessons have been written to meet the Iowa Core Standards for eighth grade. 
The various standards being met are listed with each lesson. As the club is meant to focus 
on many genres and types of text, the standards are from the Reading Standards for 
Literature as well as the Reading Standards for Informational Text portions of the Core 
Standards. As the Learning Clubs also have a collaborative focus, some standards come 
from the Speaking and Listening portion. Provided the integrity of the lesson is 
maintained, alternations could be made to meet the standards in lower and higher grades. 
Procedures 
The lessons are given a number so order of instruction may be maintained. The 
length of time required to complete each lesson varies. Suggested time limits for each 
lesson are provided. While there are 30 meetings in this program, lessons cover more 
than 30 days in an effort to accommodate groups which move more quickly through the 
material. The lessons were created for a group of readers who may experience more 
struggles and move through the material at a slower pace. The teacher may make 
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accommodations to the lesson pacing to suit the needs of the students. While most of the 
lessons follow a specific structure, there are days included in which students are simply 
allowed to read for pleasure. Research by Ivey and Broaddus (2001) has shown that 
middle school students value time to independently read texts of their own choosing, but 
are rarely afforded that opportunity. 
Lesson One (1 day) 
• Standards 
o SL.8.1. - Engage effectively in a range of collaborative discussions ( one-
on-one, in groups, and teacher led) with diverse partners on grade 8 
topics, texts, and issues, building on others' ideas and expressing their own 
clearly 
• I can statements 
o I can interact with and form positive classroom relationships with my 
peers. 
• Activities 
o Engage students in various types of activities that encourage meeting and 
getting to know each other. Options include: 
• Two Truths and a Lie 
• The teacher will begin by modeling the activity. The 
teacher will share with the students "I will be telling you 
three things about myself Two of them will be truthful 
while one will be a lie." 
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• Share the facts and encourage students to state which they 
believe is the lie. 
• After modeling, pair students up and have them complete 
the same activity. 
• How Are We Alike and Different? 
• Project or draw a Venn Diagram on the board. Make sure 
all students understand that similarities go in the 
overlapping part of the circles and differences go in the 
outside portion of the circles. 
o A Venn Diagram to print off or give to students can 
be found in Appendix F. 
• Inform the students they will be filling in a Venn diagram 
with a partner. The information going inside the diagram 
will be about those in the partnership or group. Model this 
practice first. 
• Ask students to share their favorite things. Begin with 
things like food, music style, or color. Fill in the diagram 
with examples. 
• As a group, make a list of things the students might ask 
each other about (Examples include number of siblings, 
pets at home, favorite food, and previous teachers.). 
Remind students they are not limited to this list. These are 
meant to be conversation starters. 
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• Place students in pairs or small groups and give them some 
time to fill in their diagram. 
• After about 5-10 minutes, have the groups share their information 
with the rest of the class. 
Lesson Two (1 day) 
• Standards: 
o SL.8.1. - Engage effectively in a range or collaborative discussions ( one-
on-one, in groups, and teacher led) with diverse partners on grade 8 
topics, texts, and issues, building on others' ideas and expressing their own 
clearly 
o RI.8-7 - Evaluate the advantages and disadvantages of using different 
mediums (e.g. print or digital text, video, multimedia) to present a 
particular topic or idea 
• I can statements: 
o I can engage in a discussion with my peers about topics of interest to me. 
o I can evaluate various methods for learning about the topic. 
• Anticipatory Set 
o Pass out a list of topics in which students noted interest through their 
surveys 
o Ask students to circle the topics on the list they already know about 
o Ask students to make a checkmark next to topics they would be interested 
in learning more about 
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• Activities 
o Discuss the anticipatory set activities. Go through the items and ask 
students to raise their hands for the ones they already know about. 
o For each item, ask the students how they learned about the topic. Discuss 
the methods that worked best. Did some students read on the internet 
while others learned by watching peers? What methods seemed to work 
best? Were there some methods that gave some information, but then more 
was needed? How did students know where to look and who to talk to? 
o Collectively, make a list of the different sources students are using. Then, 
make a list of pros and cons of each type of source 
• Wrap-up 
o Ask students to share if they learned about any new types of sources or 
options for using a source in a new way 
Lessons Three (8-9 days) 
• Standards 
o SL.8.1. - Engage effectively in a range or collaborative discussions ( one-
on-one, in groups, and teacher led) with diverse partners on grade 8 
topics, texts, and issues, building on others' ideas and expressing their own 
clearly 
o SL. 8.2 - Analyze the purpose of information presented in diverse media 
and formats ( e.g. visually, quantitatively, orally) and evaluate the motives 
( e.g. social, commercial, political) behind its presentation 
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o Rl.8-6 -Determine an author's point of view or purpose in a text and 
analyze how the author acknowledges and responds to conflicting 
evidence or viewpoints 
• I can statements 
o I can determine the purpose of a text and provide evidence to support my 
thoughts 
o I can work with a group to compare and contrast our own thinking to 
information provided in a text 
o I can work on my own to locate information on a topic of my choice, 
determine the author's purpose for the information, and evaluate the 
validity of the message 
o I can evaluate and recommend various sources of information to other 
students 
• Anticipatory Set 
o Inform the students that text always has a purpose. Have the students share 
reasons someone might do something. 
o After they have gone through some reasons, share how text may present 
information for political, social, and commercial purposes. 
o Inform students you will be sharing both fiction and nonfiction texts. They 
will be working to determine purpose. After several examples have been 
done, they will spend a few days finding their own texts to determine 
purpose as well as to compare and contrast. 
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• Activities 
o Introduce the children's book Cleversticks by Bernard Ashley (1995). 
Inform the students that despite the fact it is a children's book, there is still 
a purpose the author is working towards. Let them know that the simpler 
text will also be easier to work with in this situation than a larger, more 
complicated text might be. 
o Read aloud to students the children's book Cleversticks by Bernard Ashley 
(1995) 
o After reading, discuss with students the various purposes they felt the 
author may have considered when writing the book. Make sure students 
are describing how they came to this conclusion. 
o Discuss manipulation. Is the author trying to persuade them to think or act 
a certain way? Do they agree with what the author wants them to think or 
do? 
o What other sources of information could be used to present this same 
idea? How might those sources go about the task? Encourage students to 
think about news magazines, blogs, and documentaries. 
■ Would those sources be better? How do the sources need to cater 
to their audience? 
o Bring up the topic of cell phone use in classrooms. Ask students to share 
their thoughts on the topic and their reasons for their thinking. Note that 
the next text to be shared is very different from a children's book; it is a 
feature article from a well-known newspaper. However, despite its 
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difference from the children's book, there will still be a purpose and 
opportunities to consider the information and its validity to their lives. 
o Project or give each student a copy of Schools seek balance for cellphones 
in class (Matchen, 2015). 
o Read the article together. When the class is finished, ask students to share 
the purpose the author had for writing this article and how they determined 
it. 
o Discuss the importance of evidence and how the author has provided 
examples and statistics. 
o Discuss with students what other sources might discuss this same 
information, even if from another viewpoint. Would that information be 
better? Why or why not? Does the audience make a difference? 
o Thinking back to the discussion about Cleversticks, is there any 
manipulation being used? Why is persuasion important in this situation? 
o Place students in partnerships or small groups. Explain that in these 
groups, the students will work together to compare and contrast their own 
thinking about cell phone use in the classroom to what the article is 
suggesting. 
o Come together to discuss the students' thinking. What have they learned 
about author's purpose? Why is it important to compare and contrast some 
texts? 
o Share with students they will now have an opportunity to work with text 
of their choosing. They will go to the library and computer lab to look for 
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information. Let students know they will need to read from at least three 
different text based sources on their topic. 
• Pass out the "Which Source is Best?" packet (See Appendix G). If 
possible, provide students with an electronic copy they can type on 
while working. 
o Take several days in the library and lab to complete this work. 
o Once students have completed the work, they will present their findings to 
the rest of the class. 
• If technology in the classroom allows, obtain the links students 
used for any online text so they may be projected and shown to the 
class. 
o Allow one to two class days for working on the presentation and one day 
for presenting 
• Wrap-Up 
o As this lesson will go over the course of several days, end each day with a 
review if what has been done and a preview of the coming day 
o For several days towards the end of the project, remind students to have a 
text of their choice (novel, nonfiction book, or magazine) for the next 
activity. 
• Be sure there are some options in the classroom for those students 
who forget. 
30 
ENHANCING STUDENT MOTIVATION 
Lesson Four (l day) 
• Standards 
o RL.8.10 -By the end of the year, read and comprehend literature, 
including stories, dramas, and poems, at the high end of grades 6-8 
text complexity band independently and proficiently 
o Rl.8.10 - By the end of the year, read and comprehend literary 
nonfiction at the high end of the grades 6-8 text complexity band 
independentiy and proficiently 
• I can statements 
o I can read text of my choice for enjoyment and engagement 
• Anticipatory Set 
o Have students get out the text they would like to read 
o Note that as they are reading, students should raise their hand if they 
have questions. Remind students the goal of the day is for them to read 
on their own for pleasure and engagement. 
• Activities 
o Give students the class period to read 
o If students are struggling or losing interest, engage them in quiet 
discussion about what they are reading, learning from the text, and any 
questions they may have 
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Lesson Five (1-2 days) 
• Standards 
o SL.8.1 - Engage effectively in a range of collaborative discussions ( one-
on-one, in groups, teacher-led) with diverse partners on grade 8 topics, 
text, and issues, building on others' ideas and expressing their own clearly 
o RL.8.1 - Cite the textual evidence that most strongly supports an analysis 
of what the text says explicitly as well as inferences drawn from the text. 
• I can statements 
o I can work with my group to share my ideas about the reading 
o I can work with my group to discuss the ideas of others 
o I can use evidence from the reading to explain my thinking and opinions 
• Anticipatory Set 
o Place the students in groups of 3-5. 
• Partners should be avoided in this activity as absences may leave a 
student without a partner. 
■ Create groups that mix up the students. For example, if a student 
likes to speak, place them in a group with a student who rarely 
shares. 
• When possible, keep students who have significant problems with 
focus when working with each other separated. 
o Provide each student with a copy of "Practice Leaming Club Worksheet" 
(Appendix H) 
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• Share with students that they will soon receive packets in which 
they will record questions, thoughts, feedback, new vocabulary, 
connections, and other observations. Today and tomorrow, they are 
going to practice this process with a short story and this worksheet. 
• Direct students to the "What I want to learn more about" section. 
In this section, they should jot down things they want to find out 
about outside of the book. Share with students this example: 
• "When I was reading Touching Spirit Bear, I wanted to find 
out what the Alaskan wilderness was really like. So, I wrote 
down 'Alaskan Wilderness' in that section." 
• Later on in the class, students will get the chance to learn 
about some of these things. Let the students know that this 
can be anything the story brings to mind. It can be 
something a character said, a setting, or something the plot 
makes them think about. 
o The goal is to get the students not only interacting 
with the book, but also seeing outside of it and 
using it to pique interest in other concepts. 
o Inform students that you will begin as a large group to practice. Later on, 
they will complete the work in their small groups. 
o Explain to the students that today and tomorrow, they will be working 
with the short story One Ordinary Day, With Peanuts by Shirley Jackson 
(1990). Provide a copy of the story to each student. 
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o Read aloud for about IO minutes. Then, give students about 10 minutes to 
write down their thoughts, feelings, questions, and reflections. 
o After the time is up, ask students to share their thinking. Encourage 
students to respond to what others are sharing. Give an example. 
• "That first sentence seemed huge! I got a little lost on what it was 
telling me. 1 got that the man seems happy, but what else was in 
there?" 
• Ask students if they can help you out. Explain that this is the sort 
of thing they'll be expected to do in their groups - helping each 
other! 
o Ask a few other students to share things they wrote down. Discuss each 
briefly as a group. After about 10 minutes, begin the reading again. 
o Go through this same process a few times or until the students seem 
comfortable with the concept of what they are doing and can begin 
independent practice. 
• This comfort may not come until after a full day of work. This 
lesson is given two days for that reason. 
o Once students begin to work on their own, walk around the room and 
listen to what groups are saying. Provide guidance and encouragement. 
• Debrief by discussing with the students things about this process that were helpful 
to them. 
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Lesson Six (l day) 
• Standards 
o RL.8.1 - Cite the textual evidence that most strongly supports an analysis 
of what the text says explicitly as well as inferences drawn from the text 
o SL.8.1 - Engage effectively in a range of collaborative discussions ( one-
on-one, in groups, and teacher-led) with diverse partners on grade 8 
topics, texts, and issues, building on others' ideas and expressing their own 
clearly 
• I can statements 
o I can apply my knowledge of working with the text gained from the 
practice days to my new Learning Club text and work 
o I can construct a reading plan with my group members 
• Possible Accommodation - If students struggle with reading and 
comprehending at the same time, allow the students to listen to a 
recorded version of the text. If this is done, a reading plan is not 
necessary as time will dictate how much is read each day. 
o I can begin to read and identify points I would like to share with the group 
and questions I discover while reading 
• Anticipatory Set 
o Have students sit with their groups 
o Provide each student with their own copy of the text that will be read as 
well as a Learning Club packet. 
• A copy of this packet can be found in Appendix I. 
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• Lists of texts found to be popular with children of this age group 
and that may be used with this project can be found in Appendix J 
• Groups may all read the same text or each group may have a 
different text. 
o Ask students to look through the book and consider the number of pages 
and chapters. As a group, the students must decide how much they would 
like to read each day. 
• Activities 
• An example Reading Plan may be found in Appendix K 
• If accommodations are made and listening to the text is done, the 
reading plan will not be necessary as time will dictate how much of 
the text is read. 
o Provide students about 5 minutes to work with their group to predict what 
they think the story will be about. Encourage students to explain why they 
are having certain ideas. 
• Share this example: "Before I read Touching Spirit Bear 
(Mikaelsen, 2001 ), I predicted the story would involve a huge 
white bear. I thought this because there was a picture of a bear on 
the cover." 
o Inform students they are now going to go through their first rotation of the 
story. Ten minutes will be given to read or listen to the story. Students 
may write their thoughts as they read or they may wait until the end. 
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o After ten minutes are up, give the students about five minutes to write in 
their packets. 
o With the remaining time, students will have their first group conversation. 
• The teacher should be walking around the room, listening to and 
observing student interactions, and providing assistance when 
needed. 
Lesson Seven (5 days) 
• Standards 
o RL.8.1 - Cite the textual evidence that most strongly supports an analysis 
of what the text says explicitly as well as inferences drawn from the text 
o RL.8.10 - By the end of the year, read and comprehend literature, 
including stories, dramas, and poems, at the high end of grades 6-8 
complexity band independently and proficiently 
o SL.8.1 - Engage effectively in a range of collaborative discussions ( one-
on-one, in groups, and teacher-led) with diverse partners on grade 8 
topics, texts, and issues, building on others' ideas and expressing their own 
clearly 
• I can statements 
o I can read or listen to literature and comprehend the story 
o I can record my thoughts, feelings, and questions in my Leaming Club 
Packet 
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o I can discuss my thoughts, feelings, and questions with the members of my 
Learning Club while also respecting the thoughts, feelings, and questions 
of my peers 
• Anticipatory Set 
o Ensure all students have their packets, books, and are sitting with their 
groups. As soon as it is clear groups are together, students may begin 
reading or listening. 
• Activities 
o Have students read or listen for about twenty to twenty-five minutes. 
Students may write in their packets during this time. 
o After time is up, provide five to ten minutes for students to write in their 
packets. 
o Spend the rest of the class in group conversation. 
o Complete this rotation each day for five days. 
o The teacher should circulate to answer questions, observe interactions, and 
provide any other assistance. 
Lesson Eight (1-2 days) 
• Standards 
o R.1.8-6-Determine an author's point of view or purpose in a text and 
analyze how the author acknowledges and responds to conflicting 
evidence or viewpoints 
38 
ENHANCING STUDENT MOTIVATION 
o R.I.8-7 - Evaluate the advantages and disadvantages of using different 
medium (e.g. print or digital text, video, multimedia) to present a 
particular topic or idea 
o W.8. 7 - Conduct short research projects to answer a question (including a 
self-generated question), drawing on several sources and generating 
additional related, focused questions that allow for multiple avenues or 
exploration 
• I can statements 
o I can work with my group to decide on a topic or idea from the text we 
want to learn more about 
o I can evaluate sources to determine if they are helpful in teaching me more 
about my topic or idea 
o I can discover more about my topic or idea by researching on the internet 
o I can record my new learning and discuss them with my group 
• Anticipatory Set 
o When students are in their small groups, direct students to take out their 
packets. They should look at the "What I want to learn more about" 
section 
o For a few minutes, students should discuss the different things they wrote 
down. 
o Students should agree on one or two topics to research 
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• Activities 
o While this lesson can be done in one day, that will mean moving through 
the research process very quickly. For students who struggle with 
computer use and research, two days may be better for this lesson 
o After students have computers, pass out the "Learning More About 
___ " worksheet (See Appendix L) 
■ This may also be provided electronically 
o Direct students to research their topics and write down or type in 
information they find interesting. Ensure students also understand they 
should be considering the source of the information as well. 
o When about 20-30 minutes are left in the lesson, have students return to 
their groups 
o In these groups, they should discuss what they learned. Remind students 
that they may not all have found the same information and because of this, 
there may be some disagreement. Share with students these conversations 
starters: 
■ "I didn't know II 
------
■ "Have you ever heard about ____ " 
■ "Something cool I learned was ______ " 
o Note that if during their conversations students discover something else 
they want to learn about, they should write that down on their paper. 
o The teacher should spend the rest of the time circulating, assisting, and 
observing groups. 
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Lesson 9 (5 days) 
• Standards 
o RL.8.1 - Cite the textual evidence that most strongly supports an analysis 
of what the text says explicitly as well as inferences drawn from the text 
o RL.8.10 - By the end of the year, read and comprehend literature, 
including stories, dramas, and poems, at the high end of grades 6-8 
complexity band independently and proficiently 
o SL.8.1 - Engage effectively in a range of collaborative discussions ( one-
on-one, in groups, and teacher-led) with diverse partners on grade 8 
topics, texts, and issues, building on others' ideas and expressing their own 
clearly 
• I can statements 
o I can read or listen to literature and comprehend the story 
o I can record my thoughts, feelings, and questions in my Learning Club 
Packet 
o I can discuss my thoughts, feelings, and questions with the members of my 
Learning Club while also respecting the thoughts, feelings, and questions 
of my peers 
• Anticipatory Set 
o Ensure all students have their packets, books, and are sitting with their 
groups. As soon as it is clear groups are together, students may begin 
reading or listening. 
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• Activities 
o Have students read or listen for about twenty to twenty-five minutes. 
Students may write in their packets during this time. 
o After time is up, provide five to ten minutes for students to write in their 
packets. 
o Spend the rest of the class in group conversation. 
o Complete this rotation each day for five days. 
o The teacher should circulate to answer questions, observe interactions, and 
provide any other assistance. 
Lesson 10 (1-2 days) 
• Standards 
o R.I.8-6-Determine an author's point of view or purpose in a text and 
analyze how the author acknowledges and responds to conflicting 
evidence or viewpoints 
o R.I.8-7 - Evaluate the advantages and disadvantages of using different 
medium ( e.g. print or digital text, video, multimedia) to present a 
particular topic or idea 
o W.8.7 - Conduct short research projects to answer a question (including a 
self-generated question), drawing on several sources and generating 
additional related, focused questions that allow for multiple avenues or 
exploration 
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• I can statements 
o I can work with my group to decide on a topic or idea from the text we 
want to learn more about 
o I can evaluate sources to determine if they are helpful in teaching me more 
about my topic or idea 
o I can discover more about my topic or idea by researching on the internet 
o I can record my new learning and discuss them with my group 
• Anticipatory Set 
o When students are in their small groups, direct students to take out their 
packets. They should look at the "What I want to learn more about" 
section 
o For a few minutes, students should discuss the different things they wrote 
down. 
o Students should agree on one or two topics to research 
• Activities 
o While this lesson can be done in one day, that will mean moving through 
the research process very quickly. For students who struggle with 
computer use and research, two days may be better for this lesson 
o After students have computers, pass out the "Learning More About 
___ " worksheet (See Appendix L) 
• This may also be provided electronically 
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o Direct students to research their topics and write down or type in 
information they find interesting. Ensure students also understand they 
should be considering the source of the information as well. 
o When about 20-30 minutes are left in the lesson, have students return to 
their groups 
o In these groups, they should discuss what they learned. Remind students 
that they may not all have found the same information and because of this, 
there may be some disagreement. Share with students these conversations 
starters: 
• "I didn't know II 
------
■ "Have you ever heard about ____ " 
• "Something cool I learned was ______ " 
o Note that if during their conversations students discover something else 
they want to learn about, they should write that down on their paper. 
o The teacher should spend the rest of the time circulating, assisting, and 
observing groups. 
Lesson 11 (5 days) 
• Standards 
o RL.8.1 - Cite the textual evidence that most strongly supports an analysis 
of what the text says explicitly as well as inferences drawn from the text 
o RL.8.10 -By the end of the year, read and comprehend literature, 
including stories, dramas, and poems, at the high end of grades 6-8 
complexity band independently and proficiently 
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o SL.8.1 - Engage effectively in a range of collaborative discussions ( one-
on-one, in groups, and teacher-led) with diverse partners on grade 8 
topics, texts, and issues, building on others' ideas and expressing their own 
clearly 
• I can statements 
o I can read or listen to literature and comprehend the story 
o I can record my thoughts, feelings, and questions in my Leaming Club 
Packet 
o I can discuss my thoughts, feelings, and questions with the members of my 
Leaming Club while also respecting the thoughts, feelings, and questions 
ofmy peers 
• Anticipatory Set 
o Ensure all students have their packets, books, and are sitting with their 
groups. As soon as it is clear groups are together, students may begin 
reading or listening. 
• Activities 
o Have students read or listen for about twenty to twenty-five minutes. 
Students may write in their packets during this time. 
o After time is up, provide five to ten minutes for students to write in their 
packets. 
o Spend the rest of the class in group conversation. 
o Complete this rotation each day for five days. 
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o The teacher should circulate to answer questions, observe interactions, and 
provide any other assistance. 
Lesson 12 (1-2 days) 
• Standards 
o RL.8.1 - Cite the textual evidence that most strongly supports an analysis 
of what the text says explicitly as well as inferences drawn from the text 
o RL.8.10 - By the end of the year, read and comprehend literature, 
including stories, dramas, and poems, at the high end of grades 6-8 
complexity band independently and proficiently 
o SL.8.1 - Engage effectively in a range of collaborative discussions ( one-
on-one, in groups, and teacher-led) with diverse partners on grade 8 
topics, texts, and issues, building on others' ideas and expressing their own 
clearly 
• I can statements 
o I can discuss the entire novel with my group 
o I can judge the book, decide if I would recommend this book to other 
students, and explain my reasoning 
o I can evaluate my own opinions about the book and compare them to those 
ofmy peers 
• Anticipatory Set 
o The novels should be finished by the time students enter the classroom 
o Ensure students are in their small groups 
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• Activities 
o Direct students to discuss their book as a whole. 
• Let students know that questions will be written on the board, but 
they are welcome to discuss their own ideas, too. The items on the 
board are in case they feel like the conversation is slowing down. 
o Write or project the following ideas on the board 
• What did you like about the story/characters/setting/conflict? 
• What did you dislike about the story/characters/setting/conflict? 
• What were some connections you were able to make? 
• What ideas and concepts did this story make you want to learn 
more about? 
• Would you recommend this book to a friend? Why or why not? 
o The .teacher should circulate, ask questions, and encourage students to 
share their feelings about the experience 
o When there are about 30 minutes left in class, provide each group with a 
"Would You Recommend It?" sheet (See Appendix M) 
• Give students about 15 minutes to work with their group to fill it 
out 
• Inform students that they will be sharing this information with 
other groups 
o For the last 15 minutes of class, have groups present their thoughts 
• This can be done as a large group activity or students can be 
regrouped so new students are working together 
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o Remind students to bring a book of their own choosing for the next two 
class periods 
Lesson 13 (2 days) 
• Standards 
o RL.8.10 - By the end of the year, read and comprehend literature, 
including stories, dramas, and poems, at the high end of grades 6-8 
text complexity band independently and proficiently 
o Rl.8.10-Bythe end of the year, read and comprehend literary 
nonfiction at the high end of the grades 6-8 text complexity band 
independently and proficiently 
o SL.8.1 - Engage effectively in a range of collaborative discussions 
( one-on-one, in groups, and teacher-led) with diverse partners on 
grade 8 topics, texts, and issues, building on others' ideas and 
expressing their own clearly 
• I can statements 
o I can read a text of my choice for enjoyment and engagement 
o I can report to my teacher my thoughts and feelings on the novel I read 
and my experience in the Leaming Club 
o I can re-evaluate my own feelings about reading and researching 
• Anticipatory Set 
o Inform students that a few different things will be going on the next 
two days. 
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o First, students will be given time today and tomorrow to read the 
text(s) of their choosing. 
o Second, students will be brought up for a one-on-one conference with 
the teacher. Discussion will be about the novel, the Leaming Club, and 
the class experience as a whole. 
• Activities 
o Direct students to begin reading 
o Throughout the class days, call up students individually and ask 
questions from the "Post Leaming Club Interview" sheet. (See 
Appendix N) 
• Encourage students to speak candidly. Remind them this is 
meant to be a conversation, not a test. The goal is to learn how 
they felt about the experience and what they learned about 
themselves from it. Was the experience motivating? How? 
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Discussion 
Throughout my time spent developing this unit, I encountered both new learning 
and information that cemented ideas I had formed over the past few years of research. A 
key piece of the new learning was the fact that middle and high school struggles often 
come about because of new content demands and expectations (Gottfried, 1985; Guthrie 
& Davis, 2003). As a teacher who had only worked in middle and high schools, I did not 
know much about elementary school learning and how it functioned and therefore, how it 
differed from middle and high school learning. Becoming aware of the changes these 
students were experiencing allowed me to better conceptualize the struggles they were 
facing and how to mitigate those struggles. 
A concept that was cemented for me through this research was the need to openly 
value all reading students complete. Pitcher, et al., (2007), make it clear that many 
students do a great deal ofreading, but because of a narrow definition of what reading 
looks like, many students do not view these reading activities as actual reading. Kadjer 
(2010) shares that reading encountered outside of the classroom has become increasingly 
diverse. Students read and write blogs, post on social media, learn vocabulary associated 
with games they play, and so much more. Reading out of a book is no longer the only 
form of reading students do, but that is the image many students still hold onto when they 
are asked about reading habits. When teachers are openly excited about and involve these 
other types of reading in their classrooms, students may rediscover or find the motivation 
to read. Being aware of how much reading is already being done may also help those 
students who do not identify themselves as capable readers to see a positive relationship 
already existed, but was not previously recognized. 
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I do see some struggles within this learning club. Not all schools have the time to 
implement this during the school day. Running the club outside of school is an option, 
but ensuring students and staff are available may also be a hurdle. In my own experience, 
funding is also being cut from any extra areas. Therefore, access to many of the newer 
books and texts in which students have interest may be limited. Compensation for a staff 
member, if the club were to be run outside of the school day, may also be an issue. 
However, engagement in reading activities is crucial to student success in school. 
While some of the lessons in this learning club may be a bit non-traditional, they are 
rooted in strategies that have proven successful with students who struggle with reading. 
Reengaging and motivating these students to involve themselves with reading may be 
what leads to a more successful school experience. 
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Appendix A 
Student Reading and Motivation Survey - Option I 
Name Date 
----------------
------
Surveyor ______________ _ 
For items #1-20, present each question to the student and then the options. Circle the 
student's choice. 
1. My friends think I am ____ _ 
a. a very good reader 
b. a good reader 
c. an ok reader 
d. a poor reader 
2. Reading a book is something I like to do 
a. never 
b. not very often 
c. sometimes 
d. often 
3. I read 
--------
a. not as well as my friends 
b. about the same as my friends 
c. a little better than my friends 
d. a lot better than my friends 
4. My best friends think reading is ___ _ 
a. really fun 
b. fun 
c. okto do 
d. no fun at all 
5. When I come to a word I don't know, I can 
-----
a. always figure it out 
b. sometimes figure it out 
c. almost never figure it out 
d. never figure it out 
6. I tell my friends about good books I read. 
a. I never do this 
b. l almost never do this 
c. I do this some of the time 
d. l do this a lot 
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7. When I am reading by myself, I understand ____ _ 
a. almost everything I read 
b. some of what I read 
c. almost none of what I read 
d. none of what I read 
8. People who read a lot are ___ _ 
a. very interesting 
b. interesting 
c. not very interesting 
d. boring 
9. I am 
----
a. a poor reader 
b. an ok reader 
c. a good reader 
d. a very good reader 
10. I think libraries are 
----
a. a great place to spend time 
b. an interesting place to spend time 
c. an ok place to spend time 
d. a boring place to spend time 
11. I worry about what other kids think about my reading 
a. every day 
b. almost every day 
c. once in awhile 
d. never 
12. Knowing how to read well is ____ _ 
a. not very important 
b. sort of important 
c. important 
d. very important 
13. When my teacher asks me a question about what I have read, I _____ _ 
a. can never think of an answer 
b. have trouble thinking of an answer 
c. sometimes think of an answer 
d. always think of an answer 
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14. I think reading is _______ _ 
a. a boring way to spend time 
b. an ok way to spend time 
c. an interesting way to spend time 
d. a great way to spend time 
15. Reading is ____ _ 
a. very easy for me 
b. kind of easy for me 
c. kind of hard for me 
d. very hard for me 
16. As an adult, I believe I will spend ____ _ 
a. none of my time reading 
b. very little of my time reading 
c. some of my time reading 
d. a lot ofmy time reading 
17. When I am in a group talking about what we are reading, I ____ _ 
a. almost never talk about my ideas 
b. sometimes talk about my ideas 
c. almost always talk about my ideas 
d. always talk about my ideas 
18. I would like for my teachers to read out loud in class ____ _ 
a. every day 
b. almost every day 
c. once in awhile 
d. never 
19. When I read out loud I am a 
-------
a. poor reader 
b. okreader 
c. good reader 
d. very good reader 
20. When someone gives me a book as a present, I feel _____ _ 
a. very happy 
b. sort of happy 
c. sort of unhappy 
d. unhappy 
The rest of the questions are meant to be conversational. Speak with the student and write 
down as much of their answers as possible. Remind the student that there are no wrong 
answers and you are writing their words so the best decisions can be made for them. 
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A. Emphasis: Narrative text 
Suggested prompt ( designed to engage student in a natural conversation): I have been 
reading a good book. I was talking with ... about it last night. I enjoy talking about what I 
am reading with my friends and family. Today, I would like to hear about what you have 
been reading and if you share it. 
1. Tell me about the most interesting story or book you have read recently. Take a few 
minutes to think about it (wait time). Now, tell me about the book. 
Probe: What else can you tell me? Is there anything else? 
2. How did you know or find out about this book? 
(Some possible responses: assigned, chosen, in school, out of school) 
3. Why was this story interesting to you? 
B. Emphasis: Informational text 
Suggested prompt (designed to engage student in a natural conversation): Often we read 
to find out or learn about something that interests us. For example, a student I recently 
worked with enjoyed reading about his favorite sports teams on the Internet. I am going 
to ask you some questions about what you like to read to learn about. 
1. Think about something important that you learned recently, not from your teacher and 
not from television, but from something you have read. What did you read about? (Wait 
time.) Tell me about what you learned. 
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Probe: What else could you tell me? Is there anything else? 
2. How did you know or find out about reading material on this? 
(Some possible responses: assigned, chosen, in school, out of school) 
3. Why was reading this important to you? 
C. Emphasis: General reading 
1. Did you read anything at home yesterday? What? 
2. Do you have anything at school (in your desk, locker, or book bag) today that you are 
reading? 
Tell me about them. 
3. Tell me about your favorite author. 
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4. What do you think you have to learn to be a better reader? 
5. Do you know about any books right now that you'd like to read? Tell me about them. 
6. How did you find out about these books? 
7. What are some things that get you really excited about reading? 
8. Who gets you really interested and excited about reading? 
Tell me more about what they do. 
9. Do you have a computer or a Smartphone in your home? 
If they answer yes, ask the following questions: 
How much time do you spend on the computer/Smartphone a day? 
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What do you usually do? 
What do you like to read when you are on the Internet? 
If they answer no, ask the following questions: 
If you did have a computer/Smartphone in your home, what would you like to do with it? 
Is there anything on the Internet that you would like to be able to read? 
D. Emphasis: School reading in comparison to home reading 
1. In what class do you most like to read? 
Why? 
2. In what class do you feel the reading is the most difficult? 
Why? 
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3. Have any of your teachers done something with reading that you really enjoyed? 
Could you explain some of what was done? 
4. Do you share and discuss books, magazines, or other reading materials with your 
friends outside of school? 
What? 
How often? 
Where? 
5. Do you write letters or emails to friends or family? 
How often? 
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6. Do you share any of the following reading materials with members of your family: 
newspapers, magazines, religious materials, games? 
With whom? 
How often? 
7. Do you belong to any clubs or organizations for which you read and write? 
Could you explain what kind ofreading it is? 
Adapted from: Pitcher, S., Albright, L., DeLaney, C., Walker, N., Seunarinesingh, K., 
Mogge, S., ... Dunston, P. (2007). Assessing adolescents' motivation to read. 
Journal of Adolescent &Adult Literacy, 378-396. 
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AppendixB 
Student Reading and Motivation Survey - Option 2 
Name Date 
----------------
------
Surveyor ______________ _ 
Teacher should verbally share these questions with students and record their answers. 
Students may also record the answers themselves. 
1. I like reading ifl can choose what I read. True False 
2. I spend time reading outside class. True False 
3. I would spend time reading my choice of books outside of class, ifl could talk with my 
peers in class about what I have read. True False 
4. I like reading materials that my teachers select for me. True False 
5. I like reading the same book as my peers. True False 
6. I would like reading the same book as my peers in my class, ifwe could talk about the 
book. True False 
7. I have used an online wiki before. True False 
8. I would like reading the same book as my peers in class, if we could use an online wiki 
to talk about the book. True False 
9. I am sometimes overwhelmed when 1 read social studies, science, and some other non-
fiction text. True False 
10. Do the reading activities your teacher chooses for you during class affect how you 
feel about reading? Yes No 
How do these activities affect your feelings about reading? 
11. What other things affect how you feel about reading? Please list. 
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12. What could happen to help you more enjoy reading? 
13. What has influenced your reading pleasure up to this point in your life? 
14. How has your interest or attitude toward reading changed since you first learned how 
to read? 
15. Where do you prefer to read? (What location?) 
16. How do you like to read? You may choose more than one. 
A. silently by myself 
B. with a partner 
C. in a small group 
D. in a classroom setting with the whole group 
E. when someone reads to me 
F. other, please explain 
17. I like to read and then write about what I've read. True False 
I 8. Since you've begun middle/high school, what, if anything, has caused you to lose 
interest in reading? Explain. 
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19. I like to readjust because I enjoy reading. True False 
20. Please write any other thoughts you have about your interest in reading 
Adapted from Pittman, P., & Honchell, B. (2014). Literature discussion: Encouraging 
reading interest and comprehension in struggling middle school readers. Journal 
of Language and Literacy Education, 10(2), 119-133. 
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Appendix C 
Student Reading and Motivation Survey - Option 3 
Name Date 
-----------------
------
Surveyor ______________ _ 
Teacher should read questions to student and record answers. 
1. What are the names of your favorite books? Why are these good books? 
2. Who are your favorite authors? What do you like about them? 
3. Who is someone you know who is a good reader? Why is that person a good reader? 
4. What do you do when you come to something you don't know or understand in a book 
you are reading? 
5. How would you help someone who was having trouble learning to read? 
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6. Do you think you are a good reader? Why or why not? 
7. What do you like about reading at school? 
8. What do you dislike about reading at school? 
Adapted from Serafini, F. (2010). Classroom reading assessments: More efficient ways to 
view and evaluate your readers. Portsmouth, New Hampshire: Heinemann. 
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Appendix D 
Student Reading and Motivation Survey - Option 4 
Reading Interest-A-Lyzer 
Name Grade 
----------- ---------
Age ____ _ 
1. Are you currently reading a book for pleasure? Yes No 
2. Do you ever read a book for pleasure? Yes No 
3. When I read for pleasure, I pick the following (check all that apply): 
□ Novels/ chapter □ History books □ Biographies 
books □ Sports books □ Non-fiction 
□ Newspapers □ Fantasy books books 
□ Poetry books □ Science books □ Other 
□ Cartoons/ comic D Scary books 
books □ Picture books 
□ Humorous books □ Mystery books 
□ Magazines □ Fiction books 
4. I am more likely to read a book for pleasure that: 
□ A teacher suggests □ Has won an award 
□ A librarian suggests 
□ Is by an author whose books I 
have read 
□ My friend suggests 
□ I just happened to see (hear 
about) in 
5. Three favorite books that I would take on a month-long trip are: 
1. 
2. 
3. 
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6. In the past week, I have read for at least half an hour (30 minutes): 
□ No days □ 1-2 days □ 3-4 days □ 6-7 days 
7. In the past month, I have read ____ book(s) for pleasure: 
□ No days D 1-2 days □ 3-4 days D 6-7 days 
8. When I read I like to: 
time 
Read one book Read more than one book at a 
9. I like to receive books as presents. Yes No 
10. My favorite time to read for pleasure is: 
□ Never □ In the morning before school 
□ During school □ During the midmorning 
□ Lunchtime □ After school 
□ In the evening □ Before falling asleep 
□ Whenever I can □ 
11. I have a public library card. Yes No 
12. I borrow books from the public library: 
□ Once a week □ Twice a □ A couple of 
□ Every few week times a 
months D A few times month 
□ Never a year □ Hardly ever 
13. I borrow books from the school library: 
□ Once a week □ A few times 
□ Every few a year 
months 
□ Never □ A couple of 
□ Twice a times a 
week month 
□ Hardly ever 
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14. The number of books I have at home: 
□ None 
□ 20-29 
□ 0-9 
□ 30-50 
□ 10-19 
□ More than 50 
15. Ifl could meet any literary character (for example, Hermione from Harry Potter or 
the dog from Because of Winn-Dixie), I want to meet: 
• 
• 
16. The last three books I have read are: 
1. 
2. 
3. 
17. I would like to read a book about: 
Adapted from Miller, D. (2009). The book whisperer: Awakening the inner reader in 
every child. San Francisco, California: Jossey-Bass. 
Appendix E 
Teacher Perceptions of Student 
Student Name 
-------------
Teacher Name 
-------------
Class( es) with student ____________ _ 
1. How does this student react when given a reading assignment? (For example, are a lot 
of questions asked? Does the student sit quietly? Does the student shut down?) 
2. When the student does ask a question about the reading, what kind of question does it 
tend to be? (For example, word pronunciation, plot clarification) 
3. What is your perception of the student's reading ability? Why? (Think about what you 
see in class, not necessarily just test data) 
4. What motivates this student to read in your classroom? How do you know? 
5. What have you found that has worked well for this student? 
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6. What have you found that has NOT worked well for this student? 
7. How does this student react to reading aloud? 
8. How does this student react to reading in a group? 
9. Is there any other information you would like to share? 
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Venn Diagram 
Directions: In the outer parts of the circles, include details about how the two items, characters, concepts, etc. are different. In the 
overlapping portion, include details showing how the two are similar. 
Appendix G 
Name 
------------------
Topic ___________________ _ 
Which Source is Best? 
Source l 
1. What is your source? (Include titles and links) 
2. How did you find this source? 
3. What does this source say about your topic? (Include at least 8 things) 
4. What do you believe was the purpose of this source? Why do you think this? 
5. What are the good things about this source? 
6. What things does this source not do well? 
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7. Would you recommend this source to another student? Why or why not? 
Source 2 
1. What is your source? (Include titles and links) 
2. How did you find this source? 
3. What does this source say about your topic? (Include at least 8 things) 
4. What do you believe was the purpose of this source? Why do you think this? 
5. What are the good things about this source? 
6. What things does this source not do well? 
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7. Would you recommend this source to another student? Why or why not? 
Source 3 
1. What is your source? (Include titles and links) 
2. How did you find this source? 
3. What does this source say about your topic? (Include at least 8 things) 
4. What do you believe was the purpose of this source? Why do you think this? 
5. What are the good things about this source? 
6. What things does this source not do well? 
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7. Would you recommend this source to another student? Why or why not? 
For your presentation, you will be sharing information about which sources you felt 
provided the best information. Complete the following questions to help you 
determine your decision. 
1. What did the first source say that was different or was not included in the other 
sources? 
2. What problems did this present for you? What did you believe? How did you decide 
what to believe? 
3. What did the second source say that was different or was not included in the other 
sources? 
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4. What problems did this present for you? What did you believe? How did you decide 
what to believe? 
5. What did the third source say that was different or was not included in the other 
sources? 
6. What problems did this present for you? What did you believe? How did you decide 
what to believe? 
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Presentation 
• Begin by sharing your topic with the group. Explain briefly why you chose the 
topic. 
• Explain the three sources of information you used. 
o What information did it provide? 
o Was the information trustworthy? 
• How did you know? 
o What were some major differences between the sources? 
• Which sources would you recommend? 
o Why were some better than others? Why might one source have worked 
well for you but not so well for another student? 
81 
AppendixH 
Practice Learning Club Worksheet 
As you read, jot notes into the different areas. Some areas may have more information 
than others. As you discuss with your group, write down things other members said that 
made you think, were different from something you shared, or were interesting to you. 
New Vocabulary (write the word and the page number) 
Thoughts (What do you think about characters, events, etc.?) 
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Questions (What are you unsure about?) 
Connections (What sounds like something you've experienced or heard about?) 
What I want to learn more about 
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Appendix I 
Leaming Club Packet 
Note - More days than necessary have been included in the packet in case students need 
extra space for some days. 
Directions: As you read, fill out your information for each of the items below. 
Day __ Pages ____ _ 
New Vocabulary (write the word and the page number) 
Thoughts (What do you think about characters, events, etc.?) 
Questions (What are you unsure about?) 
Connections (What sounds like something you've experienced or heard about?) 
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What I want to learn more about 
Day __ Pages ___ _ 
New Vocabulary (write the word and the page number) 
Thoughts (What do you think about characters, events, etc.?) 
Questions (What are you unsure about?) 
Connections (What sounds like something you've experienced or heard about?) 
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What I want to learn more about 
Day __ Pages ____ _ 
New Vocabulary (write the word and the page number) 
Thoughts (What do you think about characters, events, etc.?) 
Questions (What are you unsure about?) 
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Connections (What sounds like something you've experienced or heard about?) 
What I want to learn more about 
Day __ Pages ____ _ 
New Vocabulary (write the word and the page number) 
Thoughts (What do you think about characters, events, etc.?) 
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Questions (What are you unsure about?) 
Connections (What sounds like something you've experienced or heard about?) 
What I want to learn more about 
Day __ Pages ____ _ 
New Vocabulary (write the word and the page number) 
Thoughts (What do you think about characters, events, etc.?) 
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Appendix J 
Iowa Teen Book ~d Lists 
\ 
As book lists suggested by the Common Core often inc:lude titles that are used in the 
classroom, these lists of nominations for the Iowa Teen Award may provide options that 
are new to students and will be less likely to be repe~ted in their class work. Be sure to 
read books and check school policies before including them. 
2015-2016 Master List 
~s 1aan~~I16 ··•'\ 
,::a6'ici~~tt .. 
2014-2015 Master List 
ISBN-13: 
9781442481428 
ISBN-13: 
9780062089571 
ISBN-13: 
9780763664558 
ISBN-13: 
9781442497825 
ISBN-13: 
978054528414 
ISBN-13: 
978162765615 
ISBN-13: 
9780307930651 
111 
( 
Flanagan, John The Outcasts 
Johnson, 
Maureen 
2013-2014 Master List 
ISBN 13: 
9780142421949 
ISBN 13: 
9781594746031 
ISBN 13: 
9780062072047 
ISBN 13: 
9780545320702 
~J,~~'~J!?)::itt;?~~::~;i~~J,k:XJ,:~~,, 
.. WZ80062026095 ':., 
ISBN 13: 
9780142422052 
'ISB .3~ ' 111.iw:i)::~,; •. < 
:\x .. .. : 636s2s9o~f,\ 
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Lu, Marie Legend ISBN 13: 
9780142422076 
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VanDraanen, 
Wendelin 
The Running Dream 
2011-2012 Master List 
ISBN 13: 
9780375866289 
ISBN 13: 
9780142417829 
ISBN 13: 
9781416912057 
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Appendix K 
Reading Plan 
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Appendix L 
Leaming More About ______ _ 
Directions: In the line above, write the topic you have decided to research. Then.fill in 
the items below. You may not need all of the pages. 
Source: 
Source type (internet, book, video): 
Information found using this source: 
Questions I still have: 
Thoughts on this source (For example, was it very helpful? Could it have provided more 
information?) 
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Source: 
Source type (internet, book, video): 
Information found using this source: 
Questions I still have: 
Thoughts on this source (For example, was it very helpful? Could it have provided more 
information?) 
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Appendix M 
Would You Recommend It? 
Directions: Write answers to each of the questions below. 
1. What were 5 things you really enjoyed about this story? 
2. What were some things you disliked about the story? 
3. What kind of person do you think would enjoy this book? 
4. What kind of person do you think would not enjoy this book? 
5. Would you recommend this book to your friends? Why or why not? 
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Appendix N 
Post Leaming Club Interview 
Name Date 
----------------
------
Surveyor ______________ _ 
Teacher should verbally share the questions and record answers. 
1. I like reading. 
a lot 
Why? 
2. I like literature discussion. 
a little 
a lot a little 
Why? 
not at all 
not at all 
3. Now that I know about literature discussion, I like reading the same book as my 
friends. 
a lot a little not at all 
Why? 
4. Literature discussion has changed how I feel about reading. 
a lot a little not at all 
Why? 
5. I enjoy reading more since I learned about literature discussion. 
a lot a little not at all 
Why? 
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6. I enjoy reading less since I learned about literature discussion. 
· a lot a little not at all 
Why? 
7. I enjoy reading about the same since I learned about literature discussion. 
True False 
Why? 
8. lfl could read in social studies, science, and/or math and talk about it with my friends 
like in literature discussion, I would enjoy reading in social studies, science, and/or math 
more. 
a lot a little not at all 
Why? 
9. Do you have any other thoughts you would like to share? Things you liked or disliked 
or things you learned? 
Adapted from Pittman, P., & Honchell, B. (2014). Literature discussion: Encouraging 
reading interest and comprehension in struggling middle school readers. Journal 
of Language and Literacy Education, 10(2), 119-133. 
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